from this study, conducted over an eight-year period, was the opportunity provided for freshmen students t o meet regularly with a faculty member.' After studying eight colleges, Gaff & Wilson concluded that the greatest intellectual faculty impact on students occurs outside formal classroom settings.' Noel and Astin contributed supporting research on the importance of meaningful faculty-student interaction in retaining student^.^ Other researchers advocated the importance of organizing new students into small groups and emphasizing the importance of academics in the orientation process. Doermann, for example. in 1926 feared the bigness of university life and therefore advocated a focus o n needs of individual students.' Forty-one years later, Pappas found through a longitudinal study conducted at Kent State University that freshmen students organized into small group orientation sessions, compared to those who were not, encountered fewer adjustment problems and performed better academically.' Later in 1979, Moore's study added further impetus when he concluded that orientation programs tailored t o student needs and smaller groups tended t o succeed more than those that did not identify student needs and did not incorporate small groups into orientation program^.^ For example, Beck and Lowe found that students receiving individual or small group assistance were significantly less likely to change majors or t o drop out."' Harris suggested not only the need for small group settings but also that materials should be carefully matched and presented according to student needs."
But what d o students want from orientation? The primary need Sagaria reported for students entering college is academic information." After researching the needs of freshmen students for several years, her findings indicated that new students perceive academics as far more important than social, personal, housing, and other concerns. Sagaria concluded that orientation should focus primarily o n academic issues. Studies by other researchers have resulted in similar findings. For example, 'J. N. Gardner, Information Booklet on University I01 (University of South Carolina, November 1979). 'J. G. Gaff and R. C. Wilson, College Professors and Their Impact on Students (New York: John Wiley and Sons, 1975 Brady found in her assessment of student needs that the provision and exploration of academic information is a critical need." High school seniors Rowe studied rated academic program information twice as important as any other campus program." Earlier studies also suggested both that new students ought to be oriented to the academic discipline, its purpose, and goals and that a correlative link exists between quality faculty-student interaction and student academic performance.'$ Wilson, Gass, Dierst, Wood & Berry and Cope & Hannah have reported other supportive findings.I6
As we consider the importance of faculty-student interaction, small groups, and academic emphases during orientation, it is interesting that Cesa described "leavers" from an institution as less likely to have faculty relationships. Indeed, they are also less likely to consult with fellow students or with advisors. In summary, he observed that students who develop relationships with faculty, advising personnel, and peers are less likely to drop out."
ASSUMPTIONS ABOUT NEW STUDENTS AND ORIENTATION
New incoming students tend to enter college with similar needs. Thus, based on the literature reviewed and our observations of Brigham Young University's orientation program, the authors offer several assumptions about new students as they relate to orientation practices. The foundation for the development and direction of the Freshmen Seminar Program described in this article stems from the following assumptions:
1) Most new students are generally unfamiliar with their chosen academic discipline: faculty, coursework, academic expectation, and career application. 2) Most orientation activities are handled in mass (e.g., large meetings, inass mailings). 3) Faculty involvement with new students, particularly during orientation, is minimal and unstructured. 4) New students are generally unfamiliar with university resources. 5) New students are generally unfamiliar with other academic disciplines within the college. 6) Attrition is highest among freshmen students. 7) Students make major changes, often uninformed, unnecessarily, impulsively. 8) Student involvement within the university, particularly with faculty, is a key to academic success and retention. 9) New students desire to obtain the most from a college education to be effective educational consumers. 10) Freshmen and new transfer students have differing needs.
DEVELOPING THE FRESHMEN MENTORING PROGRAM
Perhaps the unique aspect of the Freshmen Mentoring Program described in this article is that it was founded in and became a thrust of the academic discipline. This program intended to address the students' academic information needs to emphasize students' academic discipline and to involve meaningfully faculty from the freshmen students' disciplines. Therefore, the pilot study was developed through and administered by a college dean's office in conjunction with department chairmen. The advising center established in the college and responsible to the college dean coordinated the program. Thus, program instruction, administration, and evaluation were conducted by the academic college. (The number of faculty and students participating in the pilot study was kept small intentionally. Attention was devoted to program development such as developing and refining topical materials and selection and training of faculty rather than recruiting students in mass. Eventually, when the program is focused clearly and developed, greater emphasis will be placed on attracting more students and expanding the program to broader participation throughout the university.)
Additional developmental features of the Freshmen Mentoring Pilot Study included: 1) selection of faculty (mentors) by department chairmen according to their interest in dealing with the concerns and needs of college freshmen, 2) participation of selected faculty in a training program conducted by advising staff preparatory to and during the program, 3) faculty selection of teaching format (style) and meeting times, 4) student selection (voluntary) of a seminar provided in the academic discipline (one credit hour), and 5) faculty selection of the learning environment allowing the best possible achievement of seminar goals. Program goals were established and designed to enable freshmen students to 1) interact regularly with a specially chosen and trained faculty member from the students' chosen academic disciplines; 2) explore and understand oneself as a developing adult interacting in a higher educational environment; 3) identify and utilize campus resources; 4) develop a peer support group for examining common concerns; 5) examine the purpose of higher education; and 6) clarify educational, personal, and career goals. The pilot study was designed to respond to educational needs of students beginning their college experiences. Participating freshmen received in-depth orientation (thirteen weeks) to their academic discipline, its purpose, expectations, applications and career opportunities. Most importantly, these seminars conveyed academic student consumerism and relationship building between new students and faculty.
FRESHMEN MENTORING (SEMINAR FORMAT)
In keeping with program goals mentioned previously, four topical areas were identified and related teaching resources were developed and assembled for the seminar. Freshmen Mentoring (Seminar) Program subject areas and objectives of each are described as follows: 1) Nature, Purpose, and Resources of the University. Objective: To examine the role of the university and the implications (potential and responsibilities) for today's students; 2) The Academic Discipline. Objective: To provide freshmen students with an overview of the major curriculum, faculty, research, projects, course work, and career applications and opportunities; 3) Clarifying Personal and Career Goals. Objective: To assist freshmen students in identifying values, interests, abilities, and aspirations related to personal and career decision-making; 4) Clarifying Educational Goals. Objective: To assist freshmen student to link and synthesize academic preparation with related professional opportunities;
PROJECTED PROGRAM OUTCOMES
With the program purpose, goals, course content and administrative organization outlined, several long-and short-range program outcomes for students, faculty, and institution were anticipated. The projected outcomes guided the study's efforts and determined what was to be evaluated at the study's conclusion. (some of the projected outcomes listed will be reported after longitudinal studies have been conducted. Attainment of other anticipated outcomes are reported in the results section of this article.) Expected program benefits or outcomes were I) meaningful faculty advising, 2) student clarification of educational and career goals, 3) improved freshmen student-faculty relationships, 4) student awareness and understanding of the academic discipline, 5) increased understanding of freshmen needs, 6) student involvement in and use of university resources, 7) improved orientation to university life, 8) increased retention, 9) peer support group development, and 10) positive attitude toward the institution (breaking down the bureaucracy).
RESEARCH DESIGN
The main tenet of the research design was to gather information for understanding the impact of the program over both a long-and short-range period. Research procedures, therefore, were designed to measure and report the program's immediate (initial) results and t o determine through a longitudinal study of program participants the program's impact on student retention, their academic success, and use of university resources. The research conducted sought to determine whether (1) participants in the Freshmen Seminar produce a higher retention rate than non-participants, (2) participants use university resources more than non-participants do, and (3) the Freshmen Seminar positively influences participants. A brief description of procedures and the sample selection follows.
DESIGN PROCEDURES
To determine the effects of instructional treatment and t o test the investigation's research interests, the following procedures were used: 1) Based upon random selection procedure, freshmen students enrolled in the College of Family, Home, and Social Sciences during Winter and Fall Semesters, 1981 were assigned to a comparison group (see Table I );
2) The treatment group was made up of freshmen students from the Departments of History, Psychology, and Political Science who voluntarily agreed to participate in the study (see Table I ); 3) Both groups were matched according to high school rank (GPA), ACT scores, sex, age, marital status, and race; 4) During the first week of class, a pretest was administered to both groups and the mean pretest score was established as the covariant; 5) Once a week for a period of thirteen weeks of each semester the treatment group received the Freshmen Seminar Program. The comparison group did not receive the treatment. 6) Following the treatment period, the treatment and comparison groups were given a posttest. The mean posttest score for both groups were computed; 7) An analysis of covariance was utilized to determine whether a significant difference existed between the group mean scores in terms of the effect of the treatment; 8) A follow-up study will be utilized t o determine both groups use of university resources;
9) The grade-point averages of all participants (both groups) will be obtained and compared and treated for significant differences each term so long as participants remain in school; 10) The attrition rate from the major of all participants (both groups) will be followed, comparisons will be made, and statistical analysis for significant or not significant differences will be conducted; 11) An evaluation of the Freshmen Seminar Program was obtained from participating students and faculty. + slatislicaily significant dilference at the 10% alpha level.
Statistlcaily significant dllference at the 5% alpha level. " statistically sign~ficant difference at the 1% alpha level.
There were 37 needs. or perceptions-related questions, on topics rangtng lrom careers and academics to personal and social issues. Students were asked to rank these lrom one to tive, with one being low and live being a high ranking. Notice that the treatment group, the group that participated in the Freshman Seminar, were much more likely to show significant improv* ment in academic and career success abilities. Seminar students, lor example, were much more certain of their majors and future careers. Control group students showed less progress. . no statistically significant diflerence + Statistically Significant difference at the 10% alpha level.
statistically significant difference at the 5% alpha level.
'Students werea9me4 lo 1191 three goals(outol211 as most Important to them These percentage rates lndlcate the proportoon 01 students who Itsled lhls goal as one of 1he.r top three '' statistically significant difference at the 190 alpna level.
'Students were asked to ~nd~cate thelr acquaintance *nth BYU services on a scale of zero to two, where 0 = "I dld not know about thls service." 1 -"I knew about thls service but d~d not use 11." and 2 = "I used lhls service and was satlsfled wiln it "
2) (Student) Seminar Evaluation. This instrument was used at the end o f the pilot study (treatment group only) to determine the seminar's effectiveness and whether it met the objectives. The mean score (on a scale o f 1, meaning strongiy agree, to 4, meaning strongly disagree) for each item are reported i n Table V.
TABLE V Student Seminar Evaluation'
The purpose and objectives for the Seminar were made clear.
There was agreement between the announced purpose and objecttives of the Seminar and what was actually taught. Class time was used well.
Students were encouraged to think for themselves.
In the Seminar I felt free to ask questions or express my opinions.
The mentor was well-prepared for each class.
I put a good deal of effort into the Seminar.
The mentor was open to student viewpoints.
I had an opportunity to pursue individual interests in the Seminar.
The mentor seemed to be interested in students as persons.
The Seminar was too philosophical.
More courses should be taught this way.
I would encourage all new students at BYU to take the Seminar.
The Seminar was informal and personalized.
The Seminar emphasized practical information too much.
The grading policy for the Seminar was made clear.
The Seminar, overall, was quite useful.
On a scale of one, meaning excellent, to five, meaning poor, and six, meaning doesn't apply, students rated each of the following items as it represented their feelings.
(1)
Overall, I would rate the supplementary readings 1 . 6 (2) 1 would rate the general quality of lectures 1 . 5 (3) 1 would rate the overall value of class discussions 1 . 4 (4) 1 would rate the overall value of resource persons (outside speakers)
(5)
1 would rate the value of the student project
1.7
(6) 1 would rate the overall value of this course to me as 'Permission received from Dr. Charlotte Scherer, Bowling Green State University.
3 ) Faculty Evaluation, Freshmen Seminar. Participating Freshmen Seminar faculty utilized this instrument to evaluate their experiences with the pilot study. A condensed version of the faculty evaluation appears i n Table VI. On a scale o f 1, (meaning not achieved or poor) to 5 (meaning achieved, excellent, or outstanding), participating faculty rated each o f six following items (See Table VI .
TABLE VI Faculty Evaluation
Formal and informal feedback from Freshmen Seminar participants (faculty and students) was highly favorable. Student evaluations indicated that the Seminar benefited students, that it provided students an unique opportunity to establish a meaningful relationship with a faculty member from their discipline, encouraged students to explore and discuss the purpose and value of higher education in relation to their own career plans and experiences, acquainted students with major university resources, and assisted them in examining their educational goals.
In addition to the formal evaluations conducted, participating students were also interiewed individually. They expressed willingness to recommend the seminar to acquaintances who were beginning freshmen, and when asked if they would delete any aspect of the Seminar all replied that they could identify no subject area they considered unessential.
The following sampling of comments were received unsolicited by the Freshmen Seminar faculty:
. . . this seminar has been instrumental in bringing a sense of direction into my life.
. the seminar helped the students involved get to know members of the faculty.
. . . in a university of this size, it is difficult for students to find the opportunity to become friends with any members of the faculty. At best, the students get momentary consultations or short-term advising in a particular class.
. . . the seminar was, for me, a success! . . . Just For Freshmen is a very informative class which can honestly help a freshmen student.
. . . being able to discuss my questions, my fears and apprehensions about college with other students and faculty members was very helpful.
. . . overall, I felt the seminar was a totally worthwhile experience. I feel that all new freshmen should be afforded the chance to participate in such a program. this course should be offered to all new, incoming students at BYU.
. . . the best part is the direction given concerning goal making.
. . . the course is an excellent springboard into the future.
Faculty indicated that some areas came naturally (e.g., major discipline, related career opportunities) in regard to explaining them to new students. Particularly, the section of the Seminar dealing with philosophical aspects of becoming an educated person generated high interest and involvement among faculty and students. Other areas, such as helping students to clarify personal, educational, and career goals, were dealt with less effectively. Greater emphasis in training will be given to this area in the future. Overall, the faculty concluded that the Freshmen Mentoring Program should continue and expand as a major department thrust.
In summary, the Freshmen Mentoring Program was implemented as a pilot study in a selected academic college during the 1980-81 and 1981-82 academic years. This p~og~am's primary purposekas to Govide a meaningful advising role for facultyname' Y, as 1 mento1 stydeents -and do fu\T~\\ a basic orientation need of students: awareness of and involvement in their chosen academic discipline. While there may be limitations to the conclusions of this study, the data generated thus far suggests that the Freshmen Mentoring Program achieved the established short-range objectives, positively influenced participating freshmen students, and supported continuation of the program o n a larger scale.
